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Mentoring as Education, Not Training:

The Conflict of Ideas

THE PRESIDENTIAL COLUMN, “Mentoring: Reflections on Becoming an Academic Great-Grandparent,” [Observer, December 2004] inspires some recollections about my mentor, the late Dick Champion, who supervised my BA, MA, and PhD research at the University of Sydney.

Dick's mentoring involved education rather than "training." He viewed the relationship between mentor and mentee as an academic/intellectual one, rather than one resembling that between a parent and a child, or a therapist and a patient. He and I continually disagreed on certain fundamental topics (e.g., whether what is learned is only Hullian S-R associations, as he insisted, or whether Tolmanian cognitive, propositional knowledge is also learned). In other words, I was his student, not his disciple, and our ongoing intellectual conflicts only deepened our friendship after I graduated.

Moreover, the mentoring style I experienced was similar to many of Dick's other students. A relatively objective appraisal of this style was provided by Ian Curthoys who, at the time of Dick's death, was head of the psychology department at Sydney. While not a student of Dick's, Ian had been both a student and a faculty member at Sydney since the early 1960s. He pointed out that Dick "sought to give his students the independence [emphasis added] and confidence in their own intellectual ability, which is so vital in all walks of life but is an absolute necessity in academic life." *

Such a mentoring style is weakened by the disciple-based system, in which education is referred to as "training" and, for all practical purposes, the student's funding and completion of the doctorate are dependent on the supervisor's opinions. Also lost is experience with the conflict of ideas that comprise an important aspect of education in any genuinely scientific discipline.

—John Furedy

University of Toronto
*From Integrative Physiology and Behavioral Science, 25. (2002), p. 14.

